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Abstract

Mexican-American (MA) students remain at-risk for not completing high school. Previous
research has demonstrated that parental involvement can positively influence MA students academic
achievement (Keith & Lichtman, 1994). Can parental involvement in eighth grade effect drop out
status in tenth grade? This research investigates the influence that parental involvement in eighth grade
has on students' school attendance in tenth grade. Using structural equations analysis (AMOS;
Arbuckle, 1995), results suggest that eighth grade students (N = 1,714) whose parents communicate
about school activities, have high educational aspirations for their children, and who are doing well in
school are likely to remain in school through tenth grade. Significant differences were also found

based on the students gender, the parents English language proficiency, and the parents birth place.
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What is the Influence of Mexican-American Parental Involvement

on School Attendance Patterns?

In spite of the fact that the school attendance patterns of Mexican-American (MA) students
have been documented for three decades by The United States Department of Education and a plethora
of intervention and educational programs have been attempted, MA children are still at significant risk
for not completing high school (NCES, 93-292). Without a high school diploma, these early school
leavers are often viewed as handicapped or failures of the educational school system. Their leaving
school is a conspicuous event that is perhaps the result of a chain of circumstances that has begun years
before (Finn, 1989).

Previous research on student dropouts has considered student background characteristics (i.e.
SES, race, achievement), nonattendance and disruptive behavior (Ekstrom, Goertz, Pollack, & Rock,
1986), delinquency (Steinberg, Blinde, & Chan, 1984), poor academic performance (McDill, Natriello,
& Pallas, 1985), alienation (Seeman, 1975), undiagnosed learning disability (Berstein & Rulo, 1976),
native language other than English (Steinberg et al.; 1984) and marginal high school involvement
(Wehlage, 1983) as factors that influence students school attendance. Furthermore, "aspiration-
opportunity disjunction" may also significantly influence students from low SES backgrounds (Elliott,
Voss, & Wendling, 1966), along with their academic self-concept (Byrne, 1984).

Limited research is available about possible causal factors that influence MA students to stay in
school or leave school early (e.g., Alva, 1991; Buenning & Tollefson, 1987; Fernandez & Velez,
1989). Some researchers have investigated models of school learning with Hispanic students
(Hernandez-Gantes & Keith, 1995), Hispanic students who have done extremely well in school
(Gandara, 1982), and female Hispanics who have received terminal degrees (Simoniello, 1981). Other
researchers have focused on how parental involvement influences MA academic achievement (Keith &
Lichtman, 1994), and how Hispanic families socialize their children to education (Delgado-Gaitan,
1992). But research is still needed to understand possible causal influences for MA dropout and
achievement patterns.

The search for causes of MA dropout behavior appear to focus on socioeconomic, physical,
psychological, and cultural influences as possible causal factors (Buenning & Tollefson, 1987). These
causal factors have often been associated with the Mexican-American community, the school, and an
interaction between home and school (Carter & Segura, 1979). Since research has demonstrated

parental involvement is one variable known to positively influence the academic achievement of eighth
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grade students (Keith & Lichtman, 1994), perhaps this manipulable variable may directly or indirectly
affect tenth grade school attendance of MA students.
The purpose of this research was to investigate the influence that parental involvement in eighth

grade has on student attendance (school status) in tenth grade, while controlling for critical background

~ influences (e.g. eighth grade achievement, home rules, parents English language proficiency, parents

birth place, family background, and gender).
Method
This research is a longitudinal investigation which uses a national sample of MA students (N

=1,714) and their parents, who completed the National Education Longitudinal Survey of 1988 (NELS)
and academic achievement tests in eighth grade, and who also completed the First-follow up survey of
1990 in tenth grade. NELS is the third in a series of longitudinal extant data sets developed and
maintained by the National Center for Education Statistics (NCES).

~ A theoretical model, based on previous research, theory, and logic was developed to guide this
research (see model 1). Items from the 1988 NELS surveys were used to develop background variables
(Parent English Proficiency, Parent Birth Place, Gender, and Family Background) and intervening
variables (Eighth Grade Achievement, Parental Involvement, and Family Rules). Items from the 1990

NELS survey were used to develop the dependent variable (School Status).

Parent 1
Proficlancy !

Model 1. Theoretical model of the effects of parental involvement, eighth grade aéhievement, home
rules, parents English language proficiency, parent birth place, family background and gender on
school status of tenth grade Mexican-American students.
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Latent variable structural equations analysis, using Amos (Analysis of MOment Structures;
Arbuckle; 1995, 1992), was done to analyze the data. Amos is a statistical program similar to LISREL
and EQS, which performs latent variable structural equations analysis along with confirmatory factor
and path analysis. Descriptive statistics were also calculated. Results were weighted in order to reflect
an equal percentage of students in and out of school of the total sample size (N =1,357) for the
analysis.

_ Results and Discussion

The estimated model illustrating the effects of parental involvement and other variables on
school status is shown in Figure 2. The numbers found on the model are path coefficients and were
interpreted as meaningful if they were statistically significant (i.e., a probability of less than .05) and if
they were equal to or greater than .05 (Pedhazur, 1982, chap 15). Any path coefficient that did not
meet these two requirements for meaningfulness was dropped from the model. Because insignificant

paths were dropped from the model, figure 2 contains fewer causal arrows than are found in Model 1

a
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Model 2. Effects of parental involvement, eighth grade achievement, home rules, parents English
language proficiency, parent birth place, family background and gender on school status of tenth grade
Mexican-American students.
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Research results suggest that parental involvement in eighth grade does significantly influence
school attendance in tenth grade (B = .08). Parents who are involved in discussing s‘chool activities and
who have high educational aspirations for their children are more likely to have children who are still
in school in tenth grade. Additionally, a number of background influences were shown to influence
school attendance. Parents who are proficient in understanding, speaking, reading, and writing
English are more likely to have their children still in school (f = .09). As Family Background
increases (parents level of education and occupational status) children tend to stay in school (B =.17).
Interestingly, students whose parents were born outside of the United States may stay in school longer
than those whose parents were born here (f = -.13) and appear to do better in school (f =-.07).
Furthermore, males appear to stay in school lbnger than females (B = .13), even though females appear
to have more parental involvement than males (B = -.11) and do better in school (B = -.10).

Home Rules (rules about maintaining a GPA, helping with housework, doing homework,
watching TV, friends, etc.) did not influence students tenth grade school attendance. Previous
achievement does significantly influence school attendance (f = .28). This finding is very important;
students who are doing well in school will most likely stay in school. Therefore, students who are
getting poor grades and who score low on standardized tests appear to be at-risk for dropping out of
school by tenth grade. Also, students who do not appear to be doing well in school may have parents
who are less involved in discussing school activities and who may have lower educational aspirations
for them (B = .35).

Conclusions and Recommendations for Future Research

These preliminary results appear very promising. Eighth grade MA students whose parents are
involved in discussing school activities, have high educational aspirations for their children, and who
have previously done well in school are not likely to drop out of school by tenth grade. However, male
students may stay in school longer than female students, even though females may experience more
parental involvement, and do better in school than males. This finding suggests further analysis is
warranted to determine the role gender differences have in the MA family. It appears that home rules
do not influence students school attendance, in fact, this variable could be deleted from the model.
Interestingly, students of emigrant parents appear to do better in school and are more likely to still be in
school in tenth grade than students whose parents were born in the United States. The influence of
parental involvement on tenth grade high school drop out status has important educational and
socioeconomic implications; by increasing parental involvement in eighth grade more MA students

may stay in school and not become a drop out statistics.

7



Parental involvement and attendance 7

References

Alva, S. A. (1991). Academic invulnerability among Mexican-American students: The importance of

protective resources and appraisals. Hispanic Journal of Behavioral Science, 13, 18-34.

SRS ]

Arbuckle, J. (1992.) AMOS 3.1 documentation package. Philadelphia: Temple University.

Arbuckle, J. (1995). AMOS 3.5 user's guide. Chicago: SmallWaters.

Berstein, S., & Rulo, J. H. (1976). Learning disabilities and learning problems: Their implications for
the juvenile justice system. Juvenile Justice, 23(4), 43-47.

Buenning M. & Tollefson, N. (1987). The cultural gap hypothesis as an explanation for the

achievement patterns of Mexican-American students. Psychology in the Schools. 24, 264-272.

Byme, B. M. (1984). The general/academic self-concept nomological network: A review of construct

validation research. Review of Educational Research, 54, 427-456.

Carter, T. P. & Segura, R. E. (1979). Mexican-Americans in school: A decade of change. New York:

College Entrance Examination Board.

Elliott, D.'S., Voss, H. L., & Wendling, A.(1966). Capable dropouts and the social milieu of the high
school. Journal of Educational Research, 60, 180-186.

Ekstrom, R. B., Goertz, M. E., Pollack, J. M., & Rock, D. A. (1986). Who drops out of high school and
Why? Findings from a national study. Teachers College Record, 87, 356-373.

Fernandez, R. R., and Velez, W. (1989). Who stays? Who leaves? Findings from the ASPIRA five

cities High School Dropout Study. Washington, DC: ASPIRA Association, Inc.

Finn, J. D. (1989). Withdrawal from School. Review of Educational Research. 59(2), 117-142.

Gandara, P. (1982). Passing through the eye of the needle: High-achieving Chicanas. Hispanic Journal
of Behavioral Science, 4, 167-179.

Hemandez-Gantes, V. M. & Keith, T. Z. (in press). What contributes to the achievement of Hispanic-

American eighth grade students? A structural equations analysis.
Keith, P. B. & Lichtman, M. V. (1994). Does parental involvement influence the academic achievement

of Mexican-American eighth graders? Results from the National Education Longitudinal Study. School

Psychology Quarterly, 9, 256-273.

McDill, E. L., Natriello, G., & Pallas, A. M. (1985). Raising standards and retaining students: The
impact of the reform recommendations on potential dropouts. Review of Educational Research, 55, 415-433.

National Center for Educational (1993). Digest of Educational Statistics 1993. U.S. Department of

Education Office of Educational Research and Improvement, Washington, DC: U.S. Government Printing
Office. (NCES 93-292).

8



Parental involvement and attendance 8

Pedhazur, E. J. (1973). Multiple Regression in Behavioral Research (2nd ed.). New York: Holt,

Rinehart & Winston.
Seeman, M. (1975). Alienation studies. In A. Inkeles (Ed.), Annual review of sociology, 2, 91-123.

Palo Alto, CA: Annual Reviews, Inc.

Simoniello, K. (1981). On investigating the attitudes toward achievement and success in eight

professional U. S. Mexican women. International Journal of Chicano Studies Research, 12, 121-137.
Steinberg, L., Blinde, P. L, & Chan, K. S (1984). Dropping out among language minority youth.
Review of Educational Research. 54, 113-132.
Wehlage, G. G. (1983). The marginal high school student: Defining the problem and searching for
policy. Children and Youth Services Review, 5, 321-342.




lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC , or, If you wish ERIC to cite the avallability of this document from another
source, please provide the following information regarding the availability of the document. (ERIC will not announce a document
unless it is publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection
criteria are significantly more stringent for documents which cannot be made available through EDRS).

| pubtisher/Distributor:

Address:

Price Per Copy:

Quantity Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

AY
If the right to grant reproduction refease is held by someone other than the addressee, please provide the appropriate

name and address:

Name:

Address:

Name and address of current copyright/reproduction rights holder:

V. WHERE TO SEND THIS FORM: -

Send this form to the following ERIC Clearinghouse:

ERIC/CRESS AT AEL

1031 QUARRIER STREET, 8TH FLOOR

P. 0. BOX 1348
CHARLESTON, Wv 25325

If you are making an unsolicited contribution to ERIC, you may return this form (and the document being contributed) to:

ERIC

ST Jev. 9191)

ERIC Facllity

2440 Research Boulevard, Suite 400
Rockvlile, Maryland 20850-3238

Telephone: (301) 258-5500




U.S. DEPARTMENT OF EDUCATION
Oflice of Educational Research and Improvement (OERI) Enlc
Educatlonal Resources Informatlon Center (ERIC)
REPRODUCTION RELEASE

(Specific Document)

I. -~ DOCUMENT IDENTIFICATION:

Title:
What is the Influence of Mexican-American Parental Involvement on
Schobhl Attendance Patterns?

AUIOT(S): patricia B. Keith, PhD and Cynthia L. Schartzer

Corporate Source: Publication Date:

@1fted University ' December 1997

Il REPRODUCTION RELEASE:

AY

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents
announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users
in microfiche, reproduced paper copy, and electronic/optical media, and sold through the ERIC Document Reproduction Service
(EDRS) or other ERIC vendors. Credit is given to the source of each document, and, if reproduction release is granted, one of
the following notices Is affixed to the document.

|f permission is granted to reproduce the identified document, please CHECK ONE of the following options and sign the release
below.” ' - o ‘ - : - g e

ﬁ Sample sticker to be affixed to document  Sample sticker to be affixed to document ‘

Check here | -pcrmissiON To REPRODUCE THIS “PERMISSION TO REPRODUCE THIS or here
Permitting MATERIAL HAS BEEN GRANTED BY MATERIAL IN OTHER THAN PAPER .
microfiche COPY HAS BEEN GRANTED BY Permitting
@"x 6" film), _— e — reproduction
paper copy, So,’(ﬂp m’()\e in other than
electronic, lE CATIO SO’ paper copy.
and optical media | TO THE EBCERH C’;Q‘;Eﬂ:?gfgf,‘zs TO THE EDUCATIONAL RESOURCES
reproduction ' INFORMATION CENTER (ERIC)."

Level 1 Lovel 2

Sign Here, Please

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but
neither box is checked, documents will be processed at Level 1. ’

““| hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce this document as
Indicated above. Reproduction from the ERIC microfiche or electronicloptical media by persons other than ERIC employees and its
system contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other
service agencies to satisty information needs of educators in response to discrete inquiries.”

Signature: € , Position:
yd/éz'&a) //Zz/dz ,//0 Assistant Professor
7

Printed Name: Organization:
Patricia B. Keith, PhD College of William & Mary --Sch. of Educatfion
Address: PO Box 8795, SOE Telephone' Number:

o' Williamsburg, VA. 23187-8795 (47 ) 221-T711

ERIC Pere /%/4(7 3

Aruitoxt provided by Eic:




